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Message from the Coordinator 
 

Dear Mentor Teachers, 

Thank you for taking on this responsibility for guiding a UCI student teacher.  Every year, my 

graduates tell me that the experience they gain in your classroom made the greatest impact on their 

development as a teacher.  I know teachers are busy, so the fact that you are taking additional time 

to mentor a future teacher (and potentially a future colleague) says so much about your commitment 

to this profession. 

This handbook is designed to provide information about the UCI program and expectations for our 

student teachers.  Beyond this handbook, I will send out regular updates regarding deadlines, 

program information and evaluations.  Every update will be archived on the Mentor Teacher 

website: https://sites.google.com/uci.edu/ucimsmat19-20/home 

For NEW mentor teachers, the CTC requires that you complete 10 hours of professional 

development.  We developed a set of online modules so that you may complete this training at 

home, and embedded in the work you already do with our student teachers.  We do not track your 

hours.  Instead, I will send out a survey in February so that you can check off the modules 

completed.  [A new mentor includes teachers who have not worked with a UCI student teacher in 

the last 5 years.  Mentors who have a certificate of completion from a different university or 

BTSA/Induction training may waive 8 hours of this training.]  The modules can be accessed at this 

website: https://sites.google.com/uci.edu/uci-mentors/home 

I am looking forward to working together for the next six months.  Please feel free to contact me 

for additional information. 

Sincerely, 

Susan Toma-Berge 

tomas@uci.edu/ (949) 824-4172 

https://sites.google.com/uci.edu/ucimsmat19-20/home
https://sites.google.com/uci.edu/uci-mentors/home
mailto:tomas@uci.edu/
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UCI School of Education 

MAT + Multiple Subject Credential Program 

Mentor Teacher Orientation 

Thursday, January 23, 2020 

 4:00 p.m. -5:30 p.m. 

UCI Center for Educational Partnerships Building 
120 Theory, Suite 150 

Irvine, CA 92697 
 

All new mentor teachers* and experienced mentors are invited to an 
orientation to the UCI student teaching experience.  Learn about the program 

and our expectations for student teachers.   
We will go over mentoring strategies, co-teaching and providing feedback. 

 
Parking is FREE and light refreshments will be served. 

 

 
 Attendance at this orientation counts for 90 minutes toward your 10 hours of PD 

training required by the CTC.   
For additional information, please contact Susan Toma-Berge at tomas@uci.edu 

To RSVP, please use this LINK: http://bit.ly/MentorUCI2020  

Sponsored by a generous grant from 

 

*New mentors are anyone who has never worked with a UCI student teacher, or has not worked with a 

UCI student teacher in the last 5 years.   

 

 

https://www.cfep.uci.edu/
https://sites.google.com/uci.edu/uci-mentors/home
https://sites.google.com/uci.edu/uci-mentors/home
http://bit.ly/MentorUCI2020
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UCI MAT – Learning to Teach – Teaching to Learn 

 

The UCI Master of Arts in Teaching (MAT) Five Core Commitments  
 

Equity: We are committed to preparing candidates who understand the challenges that students from 

traditionally under-served populations experience in school, who develop agency to advocate for 

underserved student populations and who have a commitment to addressing inequities that reside in the 

educational system. We draw on research on equity in schooling to inform the design of courses and 

learning experiences to support candidates in developing attention to issues of equity in teaching. 
 
Understanding Learners & Learning: We are committed to preparing candidates who focus on learners 

and learning. We prepare candidates to understand who the learners are in their classrooms and how to 

design instruction that draws on the competencies and knowledge that students bring to bear on their 

learning. We also provide candidates with experiences to study theories of learning and development, 

while also observing and reflecting on those theories in context. Candidates use these experiences to 

guide instructional planning and decision-making. 
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Teaching and Learning in the Content Areas: We are committed to preparing candidates to 

teach in the content areas and to developing their content knowledge for teaching and pedagogical practices 

unique to the discipline. Using practice-based approaches to teacher preparation, candidates learn high leverage 

practices for teaching in the content areas. 
 
Learning from Practice: We are committed to preparing candidates to learn in and from their practice. Teacher 

candidates cannot learn all they need to learn in teacher preparation but they can learn how to systematically inquire 

about teaching and learning, collect data to provide insight on instruction, and use what they learn through 

professional collaboration to improve their practice. 
 
Leadership: We are committed to preparing candidates who will become leaders in their school. We use 

innovative approaches to teacher education to cultivate their practices for 

leading teacher learning once they become teachers. 

 

 
Vision Statement For UCI Teacher Preparation Programs 

 
The UCI School of Education’s vision is to improve educational opportunities in the university, community and 
public schools.  We are dedicated to producing innovative, cutting-edge research and cultivating the next 
generation of educators and leaders who will contribute to a transformational shift in education, ensuring that all 
students are adequately prepared as successful and productive participants in a democratic society.  To this end, 
the UCI educator certification programs are committed to preparing candidates who: 
 
Implement research-based practices aligned with the needs of California’s diverse learners 
Demonstrate critical agency, advocacy and leadership to improve the educational experiences of  underserved 
students in California public schools 
Reflect critically and consistently about student learning, teaching practice and school-wide systems 
Strive for equity of educational opportunity and culturally responsive practices to promote each student’s 
academic success and well-being 
Challenge deficit narratives about diverse students’ success at school 
Collaborate with school and local communities to leverage and enhance resources, assets and knowledge. 
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Student Teaching Dates and Hours 
 

Student teachers will be at their school sites from January 6th until the last day of school in June.   

Student teachers will be at the school site Monday-Thursday during winter quarter (January-March) and 

Monday-Friday during spring quarter (April-June). 

Student teaching must consist of a minimum of 600 hours of clinical practice across the program.   

A full school day is defined as arriving a minimum of one half hour before the first bell and leaving no earlier 

than one half hour after the end of the school day.  

Winter Quarter Spring Quarter 

January February March April May June 

10% 

Plan/teach 

25% 

Plan/teach 

50% 

 Plan/teach 

60% 

Plan/teach 

4 weeks as the lead teacher 

Co-Teaching approved 

Monday-Thursday Monday-Friday 

Student Teaching Expectations 
 

• ST are expected to remain after school with the MT to prepare and plan for upcoming lessons.  The 

hours for planning will be determined in collaboration with the MT 

• Demonstrate professional communication and conduct throughout the student teaching assignment. 

• Demonstrate developing competency in the areas of instructional and curricular planning, instruction, 

assessment, reflection and classroom management. 

• Participate with the mentor teacher in collaboration and co-teaching. 

• Demonstrate readiness to assume full-time student teaching responsibility. 

• Schedule and participate in regular planning and reflective meetings with the mentor teacher 

throughout the student teaching assignment. 

• Conference with Supervisor after each observation visit. 
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Attendance at School Placement 
 

Arrive at the school site at least 30 minutes before the students arrive, and leave no sooner that 30 minutes after the 

students are dismissed.  Your arrival and departure time may be adjusted to better meet the scheduling needs of your 

mentor teacher. 

If you are absent, let your MT know immediately.  Absences for illness or family emergency are excused, unless it 

happens frequently enough that you are not at your school site on a consistent basis.  If that is the case, please request a 

meeting with Susan Toma-Berge to discuss your options. 

If you are absent for reasons other than illness or family emergency, have a conversation with your mentor teacher and 

schedule make up time, possibly going in on your shorter UCI days. 

 

Attire 
Attire for Student Teaching is “academic professional”.  Dress conservatively and wear closed toe shoes.  Denim is 

appropriate ONLY if it is specifically approved by your mentor teacher.   

 

 

Use of technology at school placement 
Please speak to your mentor teacher about the appropriate use of cell phones, laptops and other devices while you are 

at your school placement.  Some schools have a strict policy of no cell phones to be used during the school day while 

students are present, while other schools may encourage you to keep your phone on you in case of emergency. 

You will have many UCI assignments that require you to observe your mentor teacher and the students.  Please ask your 

mentor teacher about your use of a laptop (or other device) for these observations.   

Please do not work on UCI assingments at your school placement. 
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Guidelines for Mentor Teachers 
 

Professional Communication 
√ Set up two-way Norms for professional communication, demeanor and other important items that 

will contribute to a healthy working relationship (see samples in MT folder). 
√ Work with your candidate on setting goals, discussing progress and revising goals over the 

placement. 
 
Planning 
√ Plan a schedule for the assumption of teaching responsibilities with the candidate. The candidate is 

responsible for completing a Long Term Planning Chart in collaboration with the mentor teacher 
and submitting it to their UCI Program Coordinator. The goal is to scaffold the candidate to assume 
responsibility for planning and instruction in all content areas independently for a minimum of 4 
weeks. 

√ Plan for the assumption of Math instruction first, in preparation for completion of the 
edTPA and Literacy Task. 

 
Support 
√ Assist the candidate in becoming familiar with the schedule, curriculum, classroom 

management system, record-keeping system, and the students in your classroom. 
√ Assist the candidate in becoming familiar with school facilities, policies, and procedures. 
√ Conference with and provide feedback to the candidate on a regular basis. 
√ Participate in collaborative planning and co-teaching, as well as analyzing student 

assessments. Model how to make instructional decisions based on student learning. 
√ Provide a positive role model for the candidate in all aspects of teaching, including 

professional conduct and communication, planning, instruction, management and 
assessments. 
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Mentoring Practices and Tools 
From the UCI MT Modules: https://sites.google.com/uci.edu/uci-mentors* 

The Art of Mentoring Consists of 6 Practices  

Making your thinking explicit Analyzing student work together 

Explain your reasoning behind decisions you make, or the 

ways you respond in professional situations. 

Discuss your decision making process for both planned 

and spontaneous decisions.  

Discuss alternative decisions and consequences. 

Share what guides your decision making process. 

Analyzing student work together introduces your student 

teacher to formative assessment.  Together you are able 

to uncover patterns in student learning and discuss how 

this data informs future planning. 

 

Co-planning with feedback Pre-briefing and debriefing 

Allow your student teacher to participate in the planning 

process with you.  Discuss your learning goals and how 

you backwards plan.  This is a great way to talk about 

aligning assessments, time management, student 

engagement, etc. 

Student teachers benefit from short conversations before 

and after teaching (or observing) a lesson.  This applies to 

lessons taught by the mentor or the student teacher.. 

Modeling the work of teaching Co-Teaching 

What are some "invisible" instructional routines or 

practices you use to support student learning? How can 

you make these "invisible" practices "visible" for your 

student teacher? 

Explain how you (some examples) 

- monitor all students while answering one 

student’s question 

- give shy students or ELL’s time to rehearse when 

speaking in groups 

- give both oral and written reminders 

 

Two teachers working together to support student 

learning. Co-teaching includes planning, teaching and 

assessment and may take on different forms. 

 

- One teach/one observe 

- One teach/one assist 

- Parallel Teaching: each teacher works with a 

small group 

- Team teaching: both actively engaged in 

instruction and management 

*Each module counts for 1 hour of PD for new mentor teachers.   

Adapted from the work at the University of Washington, College of Education (http://mentorteachers.org/mentoring-

practices-tools/) 

 

https://sites.google.com/uci.edu/uci-mentors
https://sites.google.com/uci.edu/uci-mentors/mentoring-practices-tools?authuser=0
https://sites.google.com/uci.edu/uci-mentors/mentoring-practices-tools/1-making-your-thinking-explicit?authuser=0
https://sites.google.com/uci.edu/uci-mentors/mentoring-practices-tools/6-analyzing-student-work-together?authuser=0
https://sites.google.com/uci.edu/uci-mentors/mentoring-practices-tools/4-co-planning?authuser=0
https://sites.google.com/uci.edu/uci-mentors/mentoring-practices-tools/3-pre-briefing-and-de-briefing?authuser=0
https://sites.google.com/uci.edu/uci-mentors/mentoring-practices-tools/2-modeling-the-work-of-teaching?authuser=0
https://sites.google.com/uci.edu/uci-mentors/mentoring-practices-tools/5-co-teaching?authuser=0
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Student Teaching Timeline:  Student Teaching Progression, winter & spring 2020 
Candidates will spend 4-5 days a week at their school site until the end of the school year.  During student teaching, the candidate will gradually assume 
responsibility for planning, teaching and co-teaching until they take on the role of “lead teacher” for 4 full weeks at the end of the year.   

Below is a sample progression of student teaching responsibility.  Progress is determined by both the Candidate and the Mentor Teacher. 

 Winter Quarter: Monday-Thursday Spring Quarter: Monday-Friday 

% as lead teacher 10% 25% 50% 60% 60-100% 

 Week 1 January → February → March → April → May → June 

Building rapport 
+ 
Classroom 
management  

 Collaborate w/ MT to create 
norms  

 Meet students & learn names 

 Meet principal & other school 
staff 

 Learn MT’s management 
system 

  Continue using 
class 
management 
system 

 Start using daily 
routines 

 Continue using 
class 
management 
system 

 Take over daily 
routines 

 Continue using 
class 
management 
system 

 Take over daily 
routines 

 Continue using 
class 
management 
system 

 Take over daily 
routines 

 Continue using 
class 
management 
system 

 Take over daily 
routines 

 Continue using 
class 
management 
system 

 Take over daily 
routines 

Planning, 
Teaching & 
Co-teaching 
 

 Set up time w/ MT each week 
to plan for the following week 

 Discuss UCI assignments with 
MT 

 Observe/Assist MT’s 
instruction (co-teaching) 

 Assist MT by working w/ 
individual students and small 
groups 

 Assist MT w/ assessments 

 MATH: In 
collaboration 
with MT, plan & 
teach 1-2 
lessons/ week  
(whole class/ 
small group) 

 In collaboration 
with MT, add 1-
2 lessons/week. 

 In collaboration 
with MT, add 1-
2 lessons each 
week. 
 

  Co-teaching is 
approved 

 In collaboration 
with MT, add 1-
2 lessons each 
week. 
 

  Co-teaching is 
approved 
 

 In collaboration 
with MT, add 1-
2 lessons each 
week. 
 

  Co-teaching is 
approved 
 

 

 Take role as lead teacher for 4 weeks 

 Take lead on daily planning, teaching 
and collaboration with MT 

 Co-teaching is approved 

edTPA 
 
Training and 
support will be 
provided during 
winter quarter 

 Review edTPA module with MT 

 Distribute parent permission 
slips for video recording 
 

 Discuss math 
topics w/MT  

 Identify a math 
topic 

 Complete 
Context   

 Write lesson 
plans 

 Write Task 1 

 Teach learning 
segment & 
record each 
day’s lesson 

 Assess student 
work 

 Select video clip 

 Write Task 2 

 Analyze whole 
class student 
work  

 Write Task 3 

 Submit 3/26 
 

   

Literacy Task 
Follow this timeline 
if this task was not 
completed during 
fall quarter. 

 Discuss ELA learning segment 
with MT 

 Collect student work  
 

Plan/Teach re-
engagement lesson 
for focus students 
Analyze student work 

Write commentary  Submit 3/26    

Research 
 
ED 246, 247, 248 

 Notice dilemmas in your 
teaching 

 Collect  
evidence of 
dilemma 

 Collect/Analyze 
evidence of 
dilemma 

 Write Action 
Plan for spring 

 Implement 
intervention & 
collect data  

 Implement 
intervention & 
collect data  

 Implement 
intervention & 
collect data  

Observations Observations #1-8 and Induction Individual Development Plan (IIDP) 

 Week 1 January → February → March → April → May → June 
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FAQ for UCI Mentor Teachers 
How do I contact someone at UCI if I have questions or concerns? 

- Please feel free to contact Susan Toma-Berge at tomas@uci.edu or (949) 328-4824. 
 
How do I ensure my candidate understands my expectations? 

- Set up clear and detailed NORMs; revise as needed.   
 
How do I encourage collaboration, reflection and feedback? 

- Model these behaviors, tell your ST this is what you want to see, ask a lot of questions, ask your ST to ask you 
questions, have them observe collaboration meetings, provide opportunities for STs to give/get feedback, create 
a safe environment where they know it is okay to make mistakes, and create a consistent time and place for 
collaboration to take place each week. 

 
What do I do if my student teacher is sitting in the back of the room, taking notes, and not engaging in active 
participation? 

- Talk to your ST about what “active” looks like/sounds like.  Should they be assisting particular students?  
Working with small groups?  Be explicit. 

 
How do I approach my candidate if I have some serious concerns? 

- Select a day/time to engage in a thoughtful conversation.  Be honest, start with positive feedback, and mention 
that you care and want your ST to succeed.  Ask your candidate to reflect on the issue at hand and have a plan 
for improvement.   

 
What is the expectation for candidate taking over the entire class? 

- During fall quarter candidates are to be engaged in active observation, participation, leading routines, teaching 
small groups, and instructing a few whole class lessons.  They should not be taking over the entire day as this is 
their time to learn from a mentor teacher. 

 
Can I leave my candidate(s) alone in the room? 

- Only for short periods of time.  As the teacher of record, mentors are legally responsible for the well being of 
classroom students. 

 
What should I use to provide my student teacher with feedback?  Coaching tool? 

- Although they are not yet student teachers we encourage you to use the UCI Post-Observation Conference 
Protocol to ask your candidate questions that focus on the learning goal, evidence of student learning and next 
steps. 

 
Do I need to complete any formal observations or paperwork? 

- At the end of the quarter I will send you a line to complete a short evaluation.  This is not the same as the 
Mentor Teacher Candidate Evaluation that you complete during winter/spring.  This survey will give you an 
opportunity to communicate with UCI about your candidate’s competency, professionalism, strengths and areas 
of concern. 

 
What should I do if my candidate is: 

- Consistently tardy? 
- Racing out the door at the end of the day (and it’s not for UCI class)? 
- Wearing inappropriate clothing? 
- Speaking to parents about individual student progress? 
- Talking/texting on cell phone during the instructional day? 
- Other professional conduct issues or concerns?  

mailto:tomas@uci.edu
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Overview of edTPA Literacy Task for Mentor Teachers 
 

As you know all California student teacher candidates must successfully complete a Teaching 
Performance Assessment in the main content areas (Math, Literacy, History-Social Science, and Science) 
before being credentialed. Candidates will complete the edTPA Math portfolio during their student 
teaching placement Winter Quarter. Candidates will also complete the Literacy Task during Winter 
Quarter and submit by March 24, 2019. Please review the following information about the Literacy Task 
so that you can support your candidate through this process.  
 
Overview: The Literacy Task involves 3 related learning tasks that the candidate will complete:  

a. Analyze a formative assessment related to an essential literacy strategy* for the whole class. This 
formative assessment should be part of a learning segment (3-5 lessons focusing on the same 
essential literacy strategy). The learning segment may be taught by either or both the Mentor 
Teacher or candidate. If each of your reading/writing groups has a different focus on essential 
literacy strategies, students may work with a group of at least 6 students as the “whole class.” 

b. Based on analysis of the whole class assessment, identify three focus students’ who may need 
more opportunities to clarify, practice, or develop the essential literacy strategy. Plan and teach a 
lesson targeted to this need. 

c. Evaluate the effectiveness of the re-engagement lesson (targeted lesson) based on evidence of 
student thinking and/or learning from new work samples from the three focus students. 

 
 
  Early to Mid-January Mid to Late January  Early February 

 Candidate completes the 
Context for Learning based on 
the student teaching setting. 

 Candidate asks Mentor Teacher 
to help identify a learning 
segment with a focus on an 
essential literacy strategy.  

 Candidate asks Mentor Teacher 
to help identify a formative 
assessment that the whole class 
completed as part of the 
learning segment 

 Candidate completes a Learning 
Segment Overview that 
provides context for the 
formative assessment. 

 Candidate collects and makes 
copies of the whole class 
completed formative 
assessment. 

 Candidate analyzes the whole 
class results of the formative 
assessment. 

 Candidate identifies the three 
focus students and plans the 
additional learning opportunity. 

 Candidate teaches one lesson to 
at least the 3 focus students 
(can be a larger group or the 
whole class). 

 Candidate collects the re-
engagement assessments from 
the lesson. 

 Candidate evaluates the 
effectiveness of their re-
engagement lesson. 

 Candidate writes the Literacy 
Task commentary. 
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* An essential literacy strategy is an approach selected deliberately by a reader or writer to 
comprehend or compose text. When students are able to select and use strategies automatically, they 
have achieved independence in using the strategy to accomplish reading and writing goals. Related skills 
are skills that students will develop and practice while learning an essential literacy strategy for 
comprehending or composing text within the learning segment. These skills should help students 
understand and apply the essential literacy strategy that you are teaching. 
 
Some examples of essential literacy strategies and related skills are: 
 

Comprehending Text 

 Make Inferences  Use prior knowledge and background 
experiences  

 Use textual and/or picture clues 

 Use details in the text 

 Use evidence from text to support an opinion  Identify details from a text 

 Use knowledge and experience to form an 
opinion  

 Use specific text examples to relate to the 
opinion 

 Retell a story (sequence the events of the plot)  Identify the major events and details  

 Sequence the events in the proper order 

Composing Text 

 Writing a narrative  Writing an introduction to hook the reader and 
establish the situation for the narrative 

 Using dialogue 

 Strong word choice (description) 

 Use of transitional words to sequence events 

 Revising a draft 
 

 Adding clarity where needed to respond to 
readers’ comments 

 Understanding the audience 

 Features of genre/text type 

 Language conventions (spelling, grammar, 
punctuation) 

 
 
If you have any questions or concerns, please contact us. 
 
Susan Toma-Berge Jeanne M. Stone 
Multiple Subject Coordinator edTPA Coordinator 
tomas@uci.edu     jmstone@uci.edu  
  

mailto:tomas@uci.edu
mailto:jmstone@uci.edu
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Overview of edTPA Math Performance Assessment for Mentor Teachers 
As required by SB2042, all credential candidates in California must complete a Teaching Performance Assessment (TPA). 

AT UCI our credential candidates complete the edTPA, used nationally, during winter quarter. edTPA was developed at 

Stanford Center for Assessment, Learning, and Equity (SCALE) based on the PACT Teaching Event which UCI Credential 

Programs used prior to the edTPA. edTPA is now used in some 40 states with 12 states using edTPA to license new 

teachers or approve teacher credential programs. 

For the edTPA, the credential candidates are required to plan and teach a learning segment in a specific content area (UCI 

MS candidates complete their edTPA in Elementary Mathematics). A learning segment consists of 3-5 lessons that connect 

to develop content understandings1 around a central focus (specific topic).  The candidates are required to video record 

themselves teaching the planned learning segment and to collect and analyze student assessments. Candidates will submit 

their completed portfolio for scoring as part of a national pool at the end of March.   

We request the Mentor Teacher’s assistance in supporting our candidates by:  

- Collaborating on long-term planning to determine the topics scheduled for the upcoming quarter/semester 

- Collaborating with credential candidates to select a central focus for a learning segment that is aligned with 

Common Core or academic content standards and the time period to teach the learning segment 

- Providing support and instructional materials that the candidate can review to plan his/her learning segment 

- Assist the candidate in collecting video permission forms from parents 

- Obtain equipment required for video recording, if available 

- Assist with video recording 

Because the passage of edTPA is a requirement for applying for a credential, Mentor Teachers may not:  

- Edit candidate materials 

- Select video clips with the candidate  

- Provide actual candidate TPA materials on public access websites  

- Providing specific analyses of candidate responses prior to submission for scoring  

- Share materials across candidates or with others that are intended to be submitted or have been submitted for 

scoring 

Through fall and winter quarters (October 2019 through March 2020) we will provide detailed information to our candidates.  

They will receive support in the form of monthly seminars to unpack the handbook and rubrics, weekly “brownbag” sessions 

for questions, and ongoing instruction from their content–specific methods instructors.   

Please let us know if you have additional questions or would like more information.   

Thank you for supporting our candidates, 

Susan Toma-Berge  Jeanne Stone 
Multiple Subject Coordinator edTPA Coordinator 

                                                           
1 Please check with your student teacher and have them share the specific content understandings 
(conceptual understanding, facts/procedures, and critical thinking) that must be included in their learning 
segment. 
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The next few pages highlight the three tasks of the edTPA: 1) Planning, 2) Instruction; and 3) 

Assessment. 

 What Candidates Need to Do Evaluation Rubrics 

 

 
Task 1: 

Planning for 
Instruction 

and 
Assessment 

A. Context for Learning Information 
 

B. Lesson Plans for Learning Segment 
 A learning segment is a 3-5 

consecutive lessons that build 
upon one another toward a central 
focus that reflects key concepts 
and skills, with a clearly defined 
beginning and end. 

 Identify a central focus that 
supports students’ development of 
concepts, facts/procedures, AND 
critical thinking2. 

 Write a lesson plan for each lesson 
in the learning segment. 
 

C. Instructional Materials 
Submit key instructional materials. 
 

D. Assessments 
Submit copies and directions for all 
planned assessments from the 
learning segment. 
 

E. Planning Commentary 
 Respond to the commentary 

prompts describing the decisions 
you made while planning your 
learning segment. 

 As part of the commentary, choose 
one language function to analyze 
content specific language demands 
and identify a learning task where 
students use that language 
function and what instructional 
supports you will provide.  

1. Planning for Content Specific 
Understandings 

 How do the candidate’s plans build 
students’ concepts, 
facts/procedures, AND critical 
thinking?2 

 
2. Planning to support Varied 

Student Learning Needs 
 How does the candidate use 

knowledge of his/her students to 
target support for students to 
develop concepts, 
facts/procedures, AND critical 
thinking2? 

 
3. Using Knowledge of Students to 

Inform Teaching and Learning 
 How does the candidate use 

knowledge of his/her students to 
justify instructional plans? 

 
4. Identifying and Supporting 

Language Demands 
 How does the candidate identify 

and support language demands 
associated with a key content 
specific learning task? 

 
5. Planning Assessments to Monitor 

and Support Student Learning 
 How are the informal and formal 

assessments selected or designed 
to monitor students’ concepts, 
facts/procedures, AND critical 
thinking2? 

                                                           
2 Please check with your student teacher and have them share the specific content understandings 
that must be included in their learning segment. 
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 What Candidates Need to Do Evaluation Rubrics 

 
 

Task 2: 
Instructing 

and 
Engaging 

Students in 
Learning 

 
A. Video Clips 
 Obtain required permissions from 

parents for video taping 
 Video tape your learning segment 

lessons 
 Select 1 or 2 video clips, no more 

than 10-20 minutes total3, that 
show students actively engaged in 
learning tasks and the candidate 
interacting with students to 
develop their understanding of 
content-specific concepts. 

B. Instruction Commentary 
 Respond to the commentary 

prompts to analyze your students’ 
learning and your teaching in the 
video clip(s).  

1. Learning Environment 
 How does the candidate demonstrate 

a respectful learning environment 
that supports students’ engagement 
in learning? 

 
2. Engaging Students in Learning 
 How does the candidate actively 

engage students in developing 
understanding of specific content 
concepts? 

 
3. Deepening Student Learning 
 How does the candidate elicit 

responses to promote thinking and 
develop understanding of concepts? 

 
4. Subject Specific Pedagogy: Content 

Specific 
 How does the candidate …4? 
 
5. Analyzing Teaching Effectiveness 
 How does the candidate use evidence 

to evaluate and change teaching 
practice to meet students’ varied 
learning needs? 

 
  

                                                           
3 Please check with your student teacher and have them share what the specific video 

requirements are for his/her content area.  

4 Please check with your student teacher and have them share what the subject specific pedagogy is 
are for his/her content area. 
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 What Candidates Need to Do Evaluation Rubrics 

 
 

Task 3: 
Assessing 
Student 
Learning 

1. Assessment 
Choose an assessment from the 
learning segment to analyze. 
 

2. Evaluation Criteria  
Define and submit the evaluation 
criteria you will use to analyze 
student learning. 
 

3. Student Work Samples 
 Select and include 3 student work 

samples to illustrate your analysis 
of patterns of learning within, and 
across learners in, the class.  
Remove names of students. 

 At least 1 of the samples must be 
from a student with specific 
learning needs (IEP, struggling 
readers, gifted students, academic 
language proficiency, etc.) and 1 
sample must be from an ELL 
student (if present in classroom). 
 

4. Evidence of Feedback 
Document the feedback you give 
to each of the three focus 
students. 
 

5. Assessment Commentary 
Respond to the commentary 
prompts to analyze your 
assessment of student learning 
and plan for next steps.  
 

6. Targeted Academic Language 
Use evidence from the video clips 
and/or student work samples 
submitted in the assessment task 
to show students’ understanding 
and use of the targeted academic 
language function. 

1. Analysis of Student Learning 
 How does the candidate analyze 

evidence of student learning of 
concepts, facts/procedures, AND 
critical thinking5? 

 
2. Providing Feedback to Guide 

Learning 
 What type of feedback does the 

candidate provide to focus 
students? 

 
3. Student Use of Feedback 
 How does the candidate provide 

opportunities for focus students to 
use the feedback to guide their 
further learning? 

 
4. Analyzing Students’ Language Use 

and Content Specific Learning 
 How does the candidate analyze 

students’ use of language to 
develop content understanding? 

 
5. Using Assessments to Inform 

Instruction 
 How does the candidate use the 

analysis of what students know and 
are able to do to plan next steps in 
instruction? 

                                                           
5 Please check with your student teacher and have them share the specific content understandings 
that must be included in their learning segment. 
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Teacher Candidate:  __________________________   Date:  ___________  

MS 2019-2020 UCI LESSON PLANNER  

Part 1:  Classroom Information 

Grade: _____   Content Area:  _____________________________________________ 

School:      Mentor Teacher:  ________________________  

Group Size:  ______   Lesson Length: _______ minutes 

Student Context:  

 Identified Student Needs Accommodations During 

Instruction to Support Student 

Needs 

Students with Special Needs (IEP 

and/or 504) 

  

Students with Specific Language 

Needs (ELL)  

  

Students with Other Learning 

Needs (Behavior, Struggling 

Reader, Struggling Math) 

  

 

Part 1:  Planning for the Lesson 

A:  Standards 

i. Key Content Standard: 

 

ii. Math Practice Standard or ELA Capacity: CCSS-M Standards for Mathematical Practice, or 

NGSS Science and Engineering Practices, CCSS-ELA Capacity of Literate Individuals 
 

iii. Related ELD Standard (must be included when using an ELA Standard): 

 

B.  Objectives 

i. Learning Objective/Goal: The students will (DO __) to (LEARN ___). 

 

ii. Language Objective (transfer this from "Incorporating Academic Language"): 

 

C.  Assessments: 

i. Informal assessment strategies you will use during class (What informal assessment strategies will 

you use, what specific evidence will you see and/or hear and how will you note it?) 

Assessment Strategy Evidence of Student Learning 
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ii. Written assessment you will use to determine, for each individual student, to what extent they 

have met your learning objectives. (What specific evidence will you collect?) 

 

D.  Lesson Resources/Materials (e.g., student handouts, manipulatives, PPTs, text pages, special supplies) 

Attach copies of any student handouts or worksheets: 

Part 2: Instructional Sequence - Engaging Students in the Learning Process 

Optional:  Starter and/or Homework Discussion (___ min.) 

Introduction (___ min.):  Describe how you will 1) make connections to prior knowledge, tap into their 

experiences and interests or use a “hook”, AND 2) let students know what the objective of the lesson is. 

Body of the Lesson (______ minutes): Describe step-by-step what the teacher and the students will 

be doing during the lesson.   

There are a variety of subject-specific lesson templates that you can use as the body of the lesson. Some 

examples are: 

 Math: Launch, Explore, Summarize/Orchestrate Discussion 

 Reading: Before, During, After 

 History-Social Studies: Engage, Develop, Explore, Apply 

 Science: Engage, Explore, Explain, Elaborate, Evaluate 

 

- Make sure that you include the specific academic language supports (Part 3 ,#7) to scaffold students 

to talk/write about the content they are learning. 

- Make sure you include accommodations for students with IEP’s and/or 504 plans. 

- Make sure you identify the specific assessment you are using in the Body of the Lesson. 

Homework (if you are assigning homework, what will it be?): 

Closure (______minutes): Describe how you will prompt the students to summarize the lesson and restate the 

learning objective. 

Part 3:  Incorporating Academic Language 

(to be completed after you have planned the content part of your lesson plan) 

1. Describe the rich learning task(s) related to the content learning objective. 

 

 

2. Language Function: How will students be communicating in relation to the content in the learning task(s)?  

Identify the specific function (purpose or genre) you want to systematically address in your lesson plan that 

will scaffold students to stronger disciplinary discourse. The language function will always be a verb. Some 

examples are: describe, identify, explain, justify, analyze, construct, compare, or argue. 
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3. Language Demands: Looking at the specific function (purpose or genre) your students will be using, what 

are the language demands that you will systematically address in this lesson?   

Vocabulary: 

Key to this lesson:   

Syntax6: 

 

Discourse7: 

4. Language Objective: What is/are the language objective(s) for your lesson?   (The students will 

(FUNCTION) (LANGUAGE RELATED TO CONTENT) (SYNTAX AND/OR DISCOURSE) 

For example: The students will compare different types of parallelograms using transition words such as 

similarly, different from or by contrast. Note: be sure to copy and paste this into the top of the lesson 

planner.   

5. What does your language objective sound like/look like for different levels of language learners? Ask 

yourself, “What would the students say/write when using the language function.” Remember to consider the 

language demands while creating sample language that the students might use. 

Emerging Expanding Bridging 

   

 

6. Language Support: What instructional strategies will you use during your lesson to teach the 

specific language skill and provide support and opportunities for guided and independent practice?  

 

7. Be sure to incorporate your ideas in #6 above into your actual lesson plan!   

Assessment Notes:    

* Be sure to incorporate assessment items of your targeted academic language into your assessments. 

* Be sure to review any assessments you are going to use, and consider what modifications you may need to 

make for your language learners.

                                                           
6 Use of a variety of sentence types to clarify a message, condense information, and combine ideas, phrases, and clauses. 

7 Discourse includes the structures of written and oral language, as well as how member of the 

discipline talk, write, and participate in knowledge construction. 

Instruction Guided Practice Independent Practice 

   

Start here! 
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Part 4: Lesson Analysis (Lesson Reflection) 

In addition to answering the questions below, annotate (make notes on) the actual lesson plan to indicate what worked, 

what didn’t, missed opportunities you had, where you collected evidence of student learning, how you monitored students, 

and other anecdotes.  

LEARNING GOAL 

1. What was your content learning objective/goal? 

 

EVIDENCE 

2. a)  What specific examples of student learning do you have that showed students met or made 

progress toward the content learning objective?  Please complete the chart below. 

 

Teacher Actions &/or Strategies Evidence of Student Learning 
  

 

  

 

  

 

 
b)  Write a narrative that explains the decisions and strategies you used that led to successful student 

learning of your content learning objective.   

 

c) What evidence is missing? What would you do to capture this evidence in the future? 

 

3.    a)  What specific examples of student learning do you have that showed students struggled to meet or make 

progress toward this goal? Please complete the chart below. 

 

Teacher Actions &/or Strategies Evidence of Student Learning 
  

 

  

 

  

 

 
b)  Write a narrative that explains the decisions and strategies that may have interfered or created missed 

opportunities in terms of student learning.   

 

c) What evidence is missing? What would you do to capture this evidence in the future? 

 

4. Considering evidence of student learning (both student progress and student struggle), if you were to teach 

this lesson again, how would you change your math teaching of this topic to better reach the learning needs 

of the students?  How do you expect these strategies to impact students’ achievement of the lesson learning 

goal(s)?  
 

NEXT STEPS 

5. Using the evidence of student learning described and observed, what will be your next steps in 

future instruction with the class, small groups, and/or individual students? 
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Teacher Candidate:  __________________________   Date:  ___________  

MS 2019-2020 edTPA LESSON PLANNER 
Part 1:  Classroom Information 

Grade: _____   Content Area:  _____________________________________________ 

Group Size:  ______   Lesson Length: _______ minutes 

Part 1:  Planning for the Lesson 

A:  Standards 

iv. Key Content Standard: 
v. Related ELD Standard (must be included when using an ELA Standard): 

 

B.  Objectives 

iii. Learning Objective/Goal: The students will (DO __) to (LEARN ___). 
iv. Language Objective (transfer this from "Incorporating Academic Language"): 

C.  Assessments: 

iii. Informal assessment strategies you will use during class (What informal assessment strategies will 
you use, what specific evidence will you see and/or hear and how will you note it?) 

Assessment Strategy Evidence of Student Learning 

  

  

 

iv. Written assessment you will use to determine, for each individual student, to what extent they 
have met your learning objectives. (What evidence will you collect?) 

D.  Lesson Resources/Materials (e.g., student handouts, manipulatives, PPTs, text pages, special supplies) 

Attach copies of any student handouts or worksheets: 

Part 2: Instructional Sequence - Engaging Students in the Learning Process 

Introduction (___ min.):  Describe how you will 1) make connections to prior knowledge, tap into their 

experiences and interests or use a “hook”, AND 2) let students know what the objective of the lesson is. 

Body of the Lesson (______ minutes): Describe step-by-step what the teacher and the students will be doing 

during the lesson.   

There are a variety of subject-specific lesson templates that you can use as the body of the lesson. 
Some examples are: 
 Math: Launch, Explore, Summarize/Orchestrate Discussion 
 Reading: Before, During, After 
 History-Social Studies: Engage, Develop, Explore, Apply 
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 Science: Engage, Explore, Explain, Elaborate, Evaluate 
- Make sure that you include the specific academic language supports (Part 3 ,#7) to scaffold students 

to talk/write about the content they are learning. 

- Make sure you include accommodations for students with IEP’s and/or 504 plans. 

- Make sure you identify the specific assessment you are using in the Body of the Lesson. 

Closure (______minutes): Describe how you will prompt the students to summarize the lesson and restate the 

learning objective. 

Part 3:  Incorporating Academic Language 

(to be completed after you have planned the content part of your lesson plan) 

3. Describe the rich learning task(s) related to the content learning objective. 
 

4. Language Function: How will students be communicating in relation to the content in the learning task(s)?  
Identify the specific function (purpose or genre) you want to systematically address in your lesson plan 
that will scaffold students to stronger disciplinary discourse. The language function will always be a verb. 
Some examples are: describe, identify, explain, justify, analyze, construct, compare, or argue. 

 
5. Language Demands: Looking at the specific function (purpose or genre) your students will be using, what 

are the language demands that you will systematically address in this lesson?   
Vocabulary: 

Key to this lesson:   

Syntax8: 

Discourse9: 

6. Language Objective: What is/are the language objective(s) for your lesson 
 Note: be sure to copy and paste this into the top of the lesson planner.   

7. Language Support: What instructional strategies will you use during your lesson to teach the 
specific language skill and provide support and opportunities for guided and independent 
practice?  

 

8. Be sure to incorporate your ideas in #6 above into your actual lesson plan!   

Assessment Notes:    
* Be sure to incorporate assessment items of your targeted academic language into your assessments. 
* Be sure to review any assessments you are going to use, and consider what modifications you may need to 
make for your language learners. 

                                                           
8 Use of a variety of sentence types to clarify a message, condense information, and combine ideas, phrases, and clauses. 
9 Discourse includes the structures of written and oral language, as well as how member of the discipline talk, write, and participate in knowledge 
construction. 

Instruction Guided Practice Independent Practice 
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UCI Supervisor 
 

 

• Your Supervisor’s main goal is to support your progress toward becoming a teacher. 

• You will meet your Supervisor at the Winter Orientation in January to discuss your shared 

expectations, schedule observations and Q/A. 

• A Supervisor is UCI faculty who will formally observe you a minimum of 4 times a quarter 

• 3 in person and 1 on video. 

• After each formal observation, you will conference with your Supervisor and Mentor Teacher (if 

she/he is available). 

• Supervisors monitor your progress on the edTPA but may not review lessons plans, commentary and 

video. 

• Your Supervisor will maintain communication with you, your Mentor Teacher and the Coordinator 

(Susan T.) about your progress. 

• A complete UCI Lesson Plan must be sent to your Supervisor before your lesson observation. 
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Video Analysis Protocol 

Candidate 
 

1. Candidate uploads video of a complete lesson to GoReact to the Supervisor’s Video 
Observation assignment 

2. Candidate watches the video 3 times, each with a different lens 
3. Candidate tags and annotates areas of focus AND missed opportunities: 

 
Language supports and scaffolds for English learners & academic 
language 

 Candidate’s use of language supports 
 Evidence of student’s use of target language demands 

 
Making Student Thinking Visible 
 Evidence of candidate’s prompt to elicit student learning 
 Evidence of student learning 
 Evidence of rigor/ productive academic struggle 

 
Classroom Culture 
 Routines and procedures 
 Equity strategies  

 
 

 
Use the GoReact markers to identify evidence in your video.  Evidence may be something 
the teacher does, something the students are doing, or a missed opportunity.   
 

Each marker  must be used at least 3 times to mark evidence (or a missed 
opportunity) on your video.  Add comments to explain missed opportunities you notice in 
your video. 
 

 
 Use the “other” marker to highlight anything you would like to discuss with your 
supervisor, followed with a comment. 
 
Your Supervisor will review your video and annotations then add additional 
comments to inform your Action Plan. 
 

 
 
Supervisor 

 
Supervisor views the video on GoReact and uses the “S” marker to annotate the video and 
make comments on the student’s annotations.  Supervisor may verify student’s annotations 
and add additional information. 
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Post-Observation Conference Debrief Protocol 

LEARNING GOAL 
  
1.    What was your learning goal? 
  
EVIDENCE 
  
2.     

 What is the evidence (student work, student responses, student questions, 
participation, assessments, etc.) that all students met the learning goal? 

 What strategies (discipline specific, equity specific or language specific) did you use to 
foster successful student learning toward your learning goal?  

 

 If students did not meet the learning goal, what is the evidence? 
 What additional strategies would support their progress toward the learning goal? 

  
3.    Describe any missed opportunities during the lesson and how you might adjust for future  
       planning and instruction? 
 

Adapted from Santagata, R. (2010) 

 

Post-Observation Action Plan by Candidate 

ACTION PLAN: Candidate writes an action plan on Google Classroom after the Post-
Observation Conference Debrief. 

Based upon your conversation with the supervisor, answer the following: 

1) Describe an area of strength that you recognized in this lesson. How can you capitalize on 
this strength in future lessons? Describe any missed opportunities and how you might adjust 
for future planning and instruction. 

 2) Identify one or two TPEs that will further develop your practice in teaching: 

TPE ______________________________________________________ 

TPE ______________________________________________________ 

3) List 2-3 strategies that you are going to try for the next observation: 

 

 



2
7 

27 
 

 

TPE Log Sheet 
Please keep a copy of this log sheet 
for each of your observations.  After 
each conference with your 
Supervisor, record the rubric level 
for each TPE domain. 

Rubric Criteria: 
1 – No evidence of application/implementation 
2 – Beginning:  Attempting to apply/implement 
3 – Developing:  Building on past experience/knowledge/reflections 
4 – Proficient:  Often implementing effective practices  
5 – Skilled:  Consistently implementing effective practices 

 

Observation # 1 2 3 4 5 6 7 8 9 10 

Date           

1: Engaging and Supporting All Students in Learning  
- Connects to student interests (1.3) 
- Promotes critical thinking (1.5) 
- Uses ELD, SDAIE strategies (1.6) 
- Monitors and adjusts instruction (1.8) 

 

          

2: Creating and Maintaining Effective Environments for Student Learning  
- Promotes inclusive environment (2.3) 
- Maintains high expectations (2.5) 
- Communicates clear expectations for behavior (2.6) 

 

          

3: Understanding and Organizing Subject Matter for Student Learning  
- Demonstrates knowledge of subject matter and standards (3.1) 
- Demonstrates knowledge of students to organize curriculum (3.2) 
- Plans, designs, implements and monitors instruction (3.3) 
- Uses/adapts resources to facilitate equitable access to curriculum 

(3.6) 
 

          

4: Planning Instruction and Designing Learning Experiences for All Students  
- Uses instructional time effectively (4.4) 
- Uses UDL strategies and modifications (4.4) 
- Developmentally, linguistically and culturally appropriate learning 

activities (4.4) 
- Plans opportunities for students to support each other in learning 

(4.4) 
- Plans instruction to promote communication strategies and activity 

modes  T-S and S-S(4.7) 
 

          

5: Assessing Student Learning  
- Demonstrates knowledge of purposes and uses of different types of  

assessments (5.1) 
- Collects and analyses data from multiple measures and sources (IEP, 

504, etc) to plan and modify instruction over time (5.2, 5.8) 

          

6: Developing as a Professional Educator 
- Reflects on teaching practice to improve student learning (6.1) 
- Recognizes values and biases and works to mitigate any negative 

impact on students (6.2) 
- Exhibits positive dispositions of caring, support, acceptance and 

fairness to all students (6.2)  
 

          

Standards for MS Dual Immersion Candidates Only           
Candidate demonstrates knowledge of bilingual instructional strategies and 
assessment practices. 

          

Candidate demonstrates ability to evaluate, select and use adopted materials.           
Candidate demonstrates ability to assess the suitability and appropriateness of 
instructional resources. 
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UCI School of Education 

Teacher Credential Programs 

Directions for the  

Induction Individual Development Plan IIDP 

2019-2020 

 

Student teaching is a vital experience for pre-service teachers, but we all recognize that growth and 

development does not stop there.  All teachers continue with their own professional growth and development 

throughout their entire career.  It is important for new teachers to seek support and guidance as they enter 

the profession.  This document aims to serve as a small step in obtaining that support and may be shared with 

the candidate’s clear/induction program.  The Induction Individual Development Plan is meant to highlight the 

candidate’s areas of strengths and areas for growth that are aligned with the CTC Teacher Performance 

Expectations (TPE).    Below are some steps to take in order to complete this document. 

 Schedule a meeting with the mentor and candidate  

 Remind the candidate to complete a self-evaluation for the meeting (coordinators will provide TPE 

elements and additional guidelines to the candidates). Candidates will use the new Mentor 

Evaluation form to self-assess.  

 Candidate will begin a rough draft of the IIDP template picking one or two areas of strength or 

growth with an example for each TPE.  Example:  “I consistently…”  

 The mentor teacher will bring a copy of their final evaluation to the meeting (the coordinator will 

communicate this to the mentor teacher) 

 Discussion between mentor, supervisor and candidate about each TPE.   Discuss one TPE at a time 

with the candidate leading the discussion.  After discussion of each TPE, give candidate time to 

summarize aloud and write down additional notes before moving on to the next TPE.  Supervisor 

will also take notes on either a hard copy or Word document as the candidate summarizes 

discussion and email it to the candidate. 

 Candidate will revise the IIDP to reflect conversation and email to the supervisor. 

 The supervisor will review and add comments at the bottom of the document if necessary (to 

reflect the consensus reached at the meeting).   

 Candidate will upload the IIDP to the ED 304-306 Google Classroom 
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UCI School of Education 

Teacher Credential Programs 

Induction Individual Development Plan  

2019-2020 

Candidate: Date of conference: 

Mentor: Placement:   

Supervisor: 

Program:  

    

 Areas of Strength Areas for Growth 

TPE 1: Engaging and Supporting 
All Students in Learning 

       

TPE 2: Creating and Maintaining 
Effective Environments for 
Student Learning 

  

TPE 3: Understanding and 
Organizing Subject Matter for 
Student Learning 

  

TPE 4: Planning Instruction and 
Designing Learning Experiences 
for All Students 

  

TPE 5: Assessing Student 
Learning 

  

TPE 6: Developing as a 
Professional Educator 

  

Supervisor Comments: 
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UCI School of Education 

Teacher Credential Programs 

SAMPLE Induction Individual Development Plan (IIDP) 
 

Candidate:  Date of conference:  

Mentor:  Placement:   
 

Supervisor:  

Program:   

    

 Areas of Strength Areas for Growth 

TPE 1: Engaging and 
Supporting All Students in 
Learning 

Knowledge of the Students (1, 
6, 8): 

Chris has a good understanding 
of the students’ strengths and 
areas of growth. He is able to 
“go with the flow” and adapt 
learning to meet the students’ 
individual needs. He is 
becoming more aware of how 
to strategically seat students 
and place them in collaborative 
groupings. 

Access to the Curriculum (3, 4): 

Chris would like to use more 
SDAIE, UDL, TPR strategies to 
differentiate instruction for the 
diverse learners in his class. 

TPE 2: Creating and 
Maintaining Effective 
Environments for Student 
Learning 

Classroom Behavior (6): 

Chris consistently creates a fun 
and engaging lessons while 
establishing a safe and positive 
learning environment. 

Supporting Students (4, 5): 

Chris recognizes that he needs 
to be more mindful of how 
emotionally sensitive GATE 
students can be. His MT 
suggested that one way to 
troubleshoot emotional 
meltdowns is to anticipate 
potential problems, but also 
recognize that teachers can’t 
solve every problem. Instead, 
scaffold teaching problem 
solving strategies (e.g. using 
multiple perspective lens) to 

Sample 
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help students learn how to 
quickly get past conflicts. 

TPE 3: Understanding and 
Organizing Subject Matter for 
Student Learning 

Consultation and Collaboration 
(4): 

Chris feels fortunate that he 
was naturally given the 
opportunity to collaborate with 
another 2nd grade teacher and 
other staff members during this 
placement. He has felt like he 
was part of a team and was 
able to contribute to the lesson 
planning. The class Dojo has 
also allowed him to gain a 
bigger sense of belongingness 
in the class community. 

Organizing the Curriculum (1, 
2): 

Chris would like to use data 
more strategically to inform 
instruction for the next day’s 
lessons. He would also like to 
find new ways to deepen 
students’ understanding on his 
own without relying on the 
suggestions of others. 

TPE 4: Planning Instruction and 
Designing Learning Experiences 
for All Students 

Maximize Instructional Time 
(4): 

Chris consistently uses 
instructional time effectively to 
engage all students in 
meaningful learning 
opportunities. He is also adept 
at creating fun, real-life 
learning opportunities in an 
interdisciplinary manner. Many 
of his lessons incorporate a 
blend of VAPA into the core 
content areas. His ability to tap 
into multiple learning 
modalities allows him to use 
instructional time effectively. 

Planning Instruction (1, 6): 

Chris would like to work on 
being able to use the district-
adapted curriculum and to go 
along with the pacing more 
intentionally. He also 
recognizes the need to use 
technology more effectively by 
allowing the students to create 
using technology, not simply 
apply technology in everyday 
schoolwork. 

Sample 
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TPE 5: Assessing Student 
Learning 

Student Self-Assessment (3): 

Chris allows the students to 
assess their own strengths and 
areas of growth as well as 
reflect on their own levels of 
understanding. He has also 
become more proficient at 
being able to identify when the 
students may still need support 
but are hesitant to share based 
on snapshots of their self-
assessment. 

Assessing Student Learning (1, 
2): 

Chris sees the need to use 
formal assessment more 
effectively as an area for 
growth. He would also like to 
work on diversifying the 
assessments so that the 
students can accurately 
demonstrate what they know 
by using UDL principles. 

TPE 6: Developing as a 
Professional Educator 

Reflective Practice and 
Professional Growth (1, 3): 

Chris takes every chance to 
reflect and grow from the 
feedback that he receives. 

Communication with 
Colleagues and Parents (3, 4, 
6): 

Chris felt that he could upload 
more pictures to the class Dojo 
site in order to share the 
learning activities with the 
parents.  

 

Supervisor Comments: 

Chris is a one-of-a-kind type of teacher. He is a rare individual who possesses innate teaching 
qualities that cannot be taught. The astuteness of his insights, the spontaneity of his ability to 
capture teachable moments, the gentle yet firm way in which he interacts with the students, and 
the palpable passion that he has for the profession are all qualities that distinctly set him apart 
from his peers. Chris has a gift for turning mundane lesson objectives into fun, interactive, real-life 
lessons with an interdisciplinary twist. He consistently creates a safe and positive learning 
environment for students to share ideas, take risks, and think outside of the box. Chris is an 
independent thinker as well as a team player. He meets all of the TPEs with high proficiency. 

 

 

Sample 
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UCI Mentor Teacher-Candidate Evaluation 
 

Each quarter, the mentor teacher will evaluate their UCI student teacher based on their 

understanding and mastery of the Teacher Performance Expectations.  Mentor Teachers may use this 

sample form to conference with their student teacher about their progress.  The program coordinator 

will email the actual evaluation to mentor teachers as a Qualtrics survey. 

Rubric  1= Unsatisfactory 2= Emerging 3= Satisfactory 4= Accomplished 

Please see the 
criteria for each 
TPE for specific 
wording. 

Candidate does not 
demonstrate 
awareness of this 
skill and/or makes 
attempts toward 
self-reflection 
and/or 
improvement. 

Candidate 
inconsistently 
attempts to 
demonstrate 
awareness of this 
skill and/or make 
attempts toward 
self-reflection 
and/or 
improvement. 

Candidate  
consistently 
attempts to 
demonstrate 
awareness and/or 
mastery of this skill 
and makes 
attempts toward 
self-reflection and 
improvement. 

Candidate always 
demonstrates 
mastery of this skill 

 

TPE 1: Engaging and Supporting All Students in Learning  
- Access to the curriculum (TPE 1.3, 1.4) (TPE 3.4) 
- Knowledge of students (TPE 1.1, 1.6, 1.8) 

TPE 2: Creating and Maintaining Effective Environments for Student Learning  
- Learning Environment (TPE 2.1,2.2,2.3) 
- Classroom Behavior (TPE 2.6) 
- Supporting Students (TPE 2.4, 2.5) 

 TPE 3: Understanding and Organizing Subject Matter for Student Learning  
- Organizing the curriculum (TPE 3.1, 3.2) 
- Consultation and Collaboration (TPE 3.4 + TPE 4.6 (2nd part of TPE 3.4 is in TPE 1) 

TPE 4: Planning Instruction and Learning Experiences for All Students  
- Planning Instruction (TPE 4.1, 4.6) 
- Interdisciplinary instruction (TPE 4.3)   
- Maximize Instructional Time (TPE 4.4) 
- Communication Strategies (TPE 4.7) 
- Promoting Student Success (TPE 4.5) 
- Technology (TPE 4.8) 

TPE 5: Assessing Student Learning   
- Assessing Student Learning (TPE 5.1, 5.2) 
- Student Self-assessment (TPE 5.3)  
- Interpreting Assessment Data (TPE 5.6, 5.7, 5.8) 

TPE 6: Developing as a Professional Educator  
- Reflective Practice and Professional Growth (TPE 6.1, 6.3)  
- Communication with colleagues and parents (TPE 6.3, 6.4, 6.5) 
- Ethical Conduct (TPE 6.2) 

 

  



3
4 

34 
 

 

TPE 1: Engaging and Supporting All Students in Learning  
Access to the curriculum (TPE 1.3, 1.4) (TPE 3.4) 

1 2 3 4 

Candidate does not connect 
subject matter to real-life 
contexts to engage 
students. 

Candidate makes limited 
attempts to connect 
subject matter to real-life 
contexts to engage 
students. 

Candidate connects subject 
matter to real-life contexts 
to engage student interest, 
support student motivation 
and allow students to 
extend their learning, 
including multiple means of 
representation and 
expression. 

...AND uses appropriate 
instructional strategies for  
students with special needs 
(such as UDL and MTSS) 
and/or English learners 
(such as SDAIE) to provide 
access to the curriculum. 

 
Knowledge of students (TPE 1.1, 1.6, 1.8) 

1 2 3 4 

Candidate does not 
demonstrate knowledge of 
students in order to  
engage and support their 
learning. 

Candidate demonstrates 
limited knowledge of 
students in order to engage 
and support their learning.  

...AND applies knowledge 
of students’ funds of 
knowledge, socioeconomic 
backgrounds and language 
proficiency to engage them 
in learning. 

….AND uses knowledge of 
students, including 
language ability and 
identified disability, to 
monitor student learning 
and adjust instruction while 
teaching. 

 

TPE 2: Creating and Maintaining Effective Environments for Student Learning  
Learning Environment (TPE 2.1, 2.2, 2.3) 

1 2 3 4 

Candidate does not  
contribute to a positive 
learning environment. 

Candidate promotes a 
positive learning 
environment by treating 
each student fairly.  

Candidate promotes a 
positive learning 
environment by promoting 
an inclusive environment 
that provides a physically, 
mentally, intellectually, and 
emotionally healthy and 
safe space. 

… AND is prepared to 
utilize positive 
interventions (such as 
conflict resolution and 
restorative practices) 
and supports and 
appropriately addresses 
instances of intolerance 
and bullying, racism, and 
sexism.  

 
Classroom Behavior (TPE 2.6) 

1 2 3 4 

Candidate makes little to 
no attempt to maintain 
positive classroom 
behavior. 

Candidate is working 
toward maintaining 
positive classroom 
behavior. 

Candidate establishes clear 
expectations for positive 
classroom behavior by 
communicating classroom 
routines, procedures, and 
norms to students.  

...AND consistently 
maintains clear 
expectations for positive 
classroom behavior and 
interactions.  
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Supporting Students (TPE 2.4, 2.5) 

1 2 3 4 

Candidate does not 
maintain high expectations 
for all students. 

Candidate maintains high 
expectations for most 
students. 

Candidate maintains high 
expectations for learning 
with appropriate support 
for the full range of 
students in the classroom. 

… AND knows how to 
access resources to 
support students who may 
have had challenging life 
experiences (including 
those who have 
experienced trauma, 
homelessness, foster care, 
incarceration, and/or are 
medically fragile). 

 

TPE 3: Understanding and Organizing Subject Matter for Student Learning  
Organizing the curriculum (TPE 3.1, 3.2) 

1 2 3 4 

Candidate does not 
demonstrate sufficient 
knowledge of subject 
matter, including the 
California State Standards 
and state-adopted 
curriculum frameworks.  

Candidate demonstrates 
sufficient knowledge of 
subject matter, including 
the California State 
Standards and state-
adopted curriculum 
frameworks. 

AND uses knowledge about 
students, subject-specific 
pedagogy, and learning 
goals to organize the 
curriculum to facilitate 
student understanding of 
subject matter. 

… AND makes 
accommodations and/or 
modifications as needed to 
promote student 
empowerment in mastery 
of the curriculum. 

 

Consultation and Collaboration (TPE 3.4 + TPE 4.6 (2nd part of TPE 3.4 is in TPE 1) 

1 2 3 4 

Candidate does not take 
advantage of opportunities 
to consult or collaborate 
with mentor teacher and 
others in the large school 
community. 

Candidate is available to 
collaborate but relies on 
the mentor teacher to 
initiate discussions.  
 
 

Candidate takes initiative 
to consult and collaborate 
with the mentor teacher to 
plan effective subject 
matter instruction but does 
not engage with the larger 
school community.   

Candidate plans for 
effective subject matter 
instruction individually and 
through consultation with 
other educators and 
members of the larger 
school community (e.g. 
grade level, staff or 
department meetings).  

 

TPE 4: Planning Instruction and Learning Experiences for All Students  
 Planning Instruction (TPE 4.1, 4.6) 

1 2 3 4 

Candidate does not apply 
information about 
students’ current academic 
progress for instructional 
planning. 

Candidate attempts to 
apply information about 
students' current academic 
progress for short-term, 
daily instructional planning 
purposes. 

... AND monitors student 
academic progress in order 
to adjust both short-term 
and long-term instructional 
plans. 

… AND locates and 
accesses school and 
community resources 
(content standards-related 
learning needs and goals, 
assessment data, language 
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proficiency status, and 
cultural background)  
pertaining to students’ 
needs to inform to short-
term and long-term 
instructional plans. 

 
Interdisciplinary instruction (TPE 4.3)   

1 2 3 4 

Candidate does not design 
and implement instruction 
and assessment as 
applicable to the subject 
area of instruction. 

Candidate attempts to 
design and implement 
instruction and assessment 
as applicable to the subject 
area of instruction.   

Candidate attempts to 
design and implement 
instruction and assessment 
as applicable to the subject 
area of instruction and the 
intentional development of 
literacy skills and/or other 
disciplines. 

Candidate effectively 
designs and implements 
instruction and assessment 
as applicable to the subject 
area of instruction and the 
development of literacy 
skills and other disciplines. 
 

 
Maximize Instructional Time (TPE 4.4) 

1 2 3 4 

Candidate does not make 
effective use of 
instructional time to 
maximize learning 
opportunities.  

Candidate attempts to plan 
design and implement 
instruction to make use of 
instructional time. 

Candidate plans, designs, 
implements and attempts 
to monitor instruction, in 
order to make effective use 
of instructional time. 

Candidate consistently 
plans, designs, implements 
and monitors instruction, 
making effective use of 
instructional time to 
maximize learning 
opportunities for all 
students. 

 

Communication Strategies (TPE 4.7) 

1 2 3 4 

Candidate does not provide 
opportunities to promote a 
range of communication 
strategies and activity 
modes. 

Candidate plans instruction 
that promotes a limited 
range of communication 
strategies and activity 
modes. 

Candidate plans instruction 
that promotes a range of 
communication strategies 
and activity modes 
between teacher and 
student and among 
students that encourage 
student participation and 
learning. 

Candidate plans and 
effectively implements 
instruction that promotes a 
range of communication 
strategies and activity 
modes between teacher 
and student and among 
students that encourage 
student participation in 
learning. 

 

Promoting Student Success (TPE 4.5) 

1 2 3 4 

Candidate does not provide Candidate provides limited Candidate provides Candidate provides 
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opportunities for all 
students to advocate for 
strategies that meet their 
individual learning needs. 

opportunities for all 
students to advocate for 
strategies that meet their 
individual learning needs. 

opportunities for all 
students to understand and 
advocate for strategies that 
meet their individual 
learning needs. 

opportunities for students 
to understand and 
advocate for strategies that 
meet their identified 
individual learning needs 
(e.g., as prescribed by their 
IEP and 504 plans). 

 
Technology (TPE 4.8) 

1 2 3 4 

Candidate does not use 
digital tools and learning 
technologies to develop 
technology-rich lessons to 
engage student in learning. 

Candidate makes limited 
use of digital tools and 
learning technologies to 
develop curriculum and 
provide personalized and 
integrated technology-rich 
lessons to engage students 
in learning. 

Candidate appropriately 
and intentionally uses 
digital tools and learning 
technologies  to develop 
curriculum and provide 
personalized and integrated 
technology-rich lessons to 
engage students in 
learning. 

… AND promotes digital 
literacy, and offers all 
students multiple means to 
demonstrate their learning. 

 

TPE 5: Assessing Student Learning   
Assessing Student Learning (TPE 5.1, 5.2) 

1 2 3 4 

Candidate does not 
demonstrate 
understanding of the 
purposes and appropriate 
uses of different types of 
assessments (e.g., 
formative, summative, 
progress monitoring, 
performance). 

Candidate demonstrates 
some understanding of the 
purposes and appropriate 
uses of different types of 
assessments. 

Candidate demonstrates 
understanding of the 
purposes and appropriate 
uses of different types of 
assessments and designs 
and administers 
assessments to document 
student learning. 

… AND uses assessment 
data from multiple 
measures to plan and 
modify instruction and 
document student learning 
over time. 
 

 
Student Self-assessment (TPE 5.3)  

1 2 3 4 

Candidate does not 
demonstrate an ability to 
involve students in self-
assessment and reflection. 

Candidate demonstrates 
limited ability to involve 
students in self-
assessment and reflection. 

Candidate demonstrates 
ability to involve students 
in self-assessment and 
reflection and occasionally 
provides students with 
opportunities to revise 
their work. 

Candidate consistently 
involves all students in 
self-assessment and 
reflection on their learning 
goals and progress and 
provides students with 
opportunities to revise 
their work. 

 
Interpreting Assessment Data (TPE 5.6, 5.7, 5.8) 

1 2 3 4 

Candidate does not 
demonstrate ability to 

Candidate attempts to 
interpret assessment 

Candidate uses assessment 
data to establish learning 

… AND works with mentor/ 
Specialist to distinguish  
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interpret assessment 
results. 

results from formative and 
summative assessments. 

goals and plan, 
differentiate and make 
accommodations for all 
students (including English 
Learners and students with 
special needs). 

between students whose 
first language is English,  
English learners or students  
with language processing 
or other disabilities. 

 

TPE 6: Developing as a Professional Educator  
 Reflective Practice and Professional Growth (TPE 6.1, 6.3)  

1 2 3 4 

The candidate does not 
assume responsibility for 
ongoing reflective practice 
and professional learning. 

The candidate fulfills 
requirements of the 
credential program but 
makes limited efforts to 
reflect on practice and 
seek out professional 
learning opportunities. 

The candidate engages in 
reflective practice and 
seeks out relevant  
professional learning 
opportunities tied to 
learner needs 

… AND collaborates with 
colleagues to design and 
implement professional 
learning for self and 
others. 

 

 
Communication with colleagues and parents (TPE 6.3, 6.4, 6.5) 

1 2 3 4 

Candidate does not 
demonstrate 
professionalism when 
communicating with 
students, colleagues and 
families regarding learning 
and assessment. 

Candidate attempts to 
demonstrate 
professionalism when 
communicating with 
students, colleagues and 
families regarding learning 
and assessment. 
 

Candidate demonstrates 
professionalism when 
communicating with 
students, colleagues and 
families regarding learning 
and assessment. 
 

… AND in consultation with 
the mentor and other 
school personnel 
demonstrates 
professionalism when 
communicating with 
families regarding student 
learning, assessment (TPE 
5.4), and policies regarding 
the privacy, health, and 
safety of students and 
families. 

 
Ethical Conduct (TPE 6.2) 

1 2 3 4 

The candidate 
demonstrates unethical 
behavior. 

The candidate struggles to 
consistently act with 
integrity and model ethical 
conduct. 

In most instances, the 
candidate conducts 
themselves with integrity 
and models ethical 
conduct  

The candidate consistently 
conducts themselves with 
integrity and models 
ethical conduct  

 

Questions for Mentor Teachers of Dual Immersion Candidates Only 

The candidate demonstrates the ability to promote authentic parental participation. 

The candidate is prepared to employ a variety of instructional and assessment strategies in a dual 
immersion classroom.  

The candidate demonstrates the ability to assess literacy development in two (2) languages. 
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Multiple Subject Credential Program Schedule – Winter 2020 
Cohort A 

COURSE  CODE TITLE UNITS DAY TIME ROOM INSTRUCTOR 

ED 304 12785 STUDENT TEACHING IN ELEMENTARY SCHOOL :   

1/8, 1/22, 2/5, 2/19, 3/4 

8 W 4:30-7:20 2001 TOMA-

BERGE 

ED 246 12540 Teaching Investigation: Identifying Dilemmas of Practice 4 F 1:00-3:50 2009 GUARINO 

ED 322B** 12832 CURRICULUM AND METHODS FOR ELEMENTARY SCHOOL MATH  4 F 9:00-11:50 2009 HENRY 

ED 325 12840 Teaching Visual and Performing Arts: Meets for 5 classes 

1/9, 1/16, 1/23, 1/27 (this is a Monday), 2/6 

2 TH 4:30-7:20 2001 BURGE 

ED 348A 12914 Educational Equity and the Exceptional Learner: 

Class meets every other week: 1/15, 1/29, 2/12, 2/26, 3/11 

2 W 

 

4:30-7:20 

 

2024 GATLIN 

Cohort B 

COURSE  CODE TITLE UNITS DAY TIME ROOM INSTRUCTOR 

ED 304 12786 

 

STUDENT TEACHING IN ELEMENTARY SCHOOL:  

1/15, 1/29, 2/12, 2/26, 3/11 

8 W 4:30-7:20 

 

2001 

 

TOMA-

BERGE 

ED 306* 12792 SUPERVISED TEACHING BILINGUAL CANDIDATES – attend same 

classes as 304 but will have additional meetings on Fridays from 1:00-2:30. 

8 W 4:30-7:20 

 

2001 

 

TOMA-

BERGE 

ED 246 12541 Teaching Investigation: Identifying Dilemmas of Practice 4 Th 4:30-7:20 2024 GUARINO 

ED 322B** 12834 CURRICULUM AND METHODS FOR ELEMENTARY SCHOOL MATH 

(Jan 24th class will be held from 1:00-3:50 in 2010) 

4 F 9:00-11:50 2010 STONE 

ED 325 12845 Teaching Visual and Performing Arts: Meets for 5 classes 

1/6, 1/13, 1/27, 2/3, 2/10 

2 M 4:30-7:20 

 

2001 BURGE 

ED 348A 12915 Educational Equity and the Exceptional Learner: 

Class meets every other week: 1/8, 1/22, 2/5, 2/19, 3/4 

2 W 4:30-7:20  

 

2024 GATLIN 

IMPORTANT NOTES  

 *Only Candidates in a Dual Immersion classroom will register for ED 306.  All other Candidates register for ED 304.  Bilingual candidates do NOT register for 304. 

 Attendance at your new school placement begins when they start back on January 6th and ends on their last day of school. 

 Conference attendance (required) on Wednesday, February 26th from 8:00-3:00 pm.  You will miss a day of student teaching to attend. 

 Job Fair, Tuesday, March 24th.   You will miss a day of student teaching to attend.   

 Very Special Arts: Saturday in May (see last year’s group participation)  Date TBA 

http://education.uci.edu/ucisoe_news/vsa_2019
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UCI School of Education MAT Program Overview 
Strand Summer 1 

Session 1 
Summer 1 
Session 2 

Fall Winter Spring Summer 2 
Session 1 

Classroom Teaching and 
Methods: The courses in 
this strand aim to help 
candidates develop 
effective teaching 
practices that support 
students’ learning in 
classrooms. 

 364 Instructional Design 
and Ed. Technology in 
the Elementary 
Classroom (2) 

301 Fieldwork Seminar 
(2) 

304 Student Teaching 
Seminar (8) 

304 Student Teaching 
Seminar (12) 

 

 323A Science Methods 
(2) 

323B Science Methods 
(2) 

 359 Social Studies and 
Information Literacy (4) 

 

  326 Methods for 
Elementary Reading  (4) 

325 Teaching Visual and 
Performing Arts (2) 

  

  362 ELA/ELD (4)    

  320 P.E./Health (4)    

 202 Outcomes of 
Schooling -- Student 
Assessment (4) 

322A Math Methods (4) 322B Math Methods (4)   

The Learner: The courses 
in this strand aim to 
support candidates 
deepen their 
understanding about 
learners across various 
developmental stages 
and their needs. 

374 Learning and Child 
Development (4) 

  348A  Educational Equity 
and the Exceptional 
Learner (2) 

348 B Educational Equity 
and the Exceptional 

Learner (2) 

 

241 Children’s Sense 
Making (Science) (2) 

     

Context & Culture: The 
courses in this strand aim 
to help candidates 
deepen their 
understanding about 
historical, political, social 
contexts of schooling and 
the issue of equity. 

230 The History and 
Culture of Schooling in 
the United States (4) 

347 Culture, Diversity 
and Educational Equity 
(4) 

   ED 243 The Policy 
Environment of Teaching 

(2) 

Research & Inquiry: The 
courses in this strand aim 
to support candidates 
becoming teacher 
leaders who can 
understand and solve 
problems of practice. 

   246 Teaching 
Investigation: 
Identifying Dilemmas of 
Practice (4) 

247 Teaching 
Investigation: Exploring 
the Dilemmas of Practice 
(4) 

248 Understanding 
Teacher Agency (4) 

90 Quarter Units 10 10 24 20 22 4 
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Paired Placement 
• Both you and your partner plan every lesson together with your Mentor Teacher 

• The three of you will work together to analyze student work and progress 

• As you and your partner take on greater responsibility 

• Include your partner in all lesson plans 

• Some lessons you will be the lead teacher and your partner will help with 

differentiation 

• Some lessons you will co-teach 

• Both participate in teaching the lesson 

 

  

Partner 
works with 

small 
group

You teach 
main 

lesson

Mentor 
Teacher

PartnerYou
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Co-Teaching Videos 
 

 Strategy When can this be used? Video Example 
Supportive Co-
Teaching 
 

One teach, one observe Modeling specific strategies during 
instruction and classroom management   

https://youtu.be/etqxJxS_rIA 

Complementary 
Co-Teaching 
 

One Teach, one support Used while using tech or visual aids  
While working with manipulatives  
 

https://youtu.be/PvLb-K-TYGk 

One teach, one assist Include different perspectives into a 
lesson or “stage” a question for 
clarification 

https://youtu.be/AeUa_cdaC6w 
 
 

Record & edit Helpful when recording student 
responses 

https://video.salisbury.edu/mediaserver/View.aspx?i=16763 
 

Demonstrations While modeling a specific technique to 
students 

https://video.salisbury.edu/mediaserver/View.aspx?i=16746 
 

Parallel Teaching 
 

Two or more people work with 
different groups of students in 
different sections of the 
classroom  

Good for reducing the teacher:student 
ratio.  Each teacher works with a small 
group on the same/similar content. 

https://youtu.be/gLi4LiUopwY 
  
https://www.youtube.com/watch?v=G3vXHrY5Xi0 

Team Teaching 
 

Both teachers teach the same 
lesson together 

Both teachers lead the lesson – take 
turns with the opening, body and 
closure. 

https://youtu.be/MVeFjRdSH3c 
 

 

https://youtu.be/etqxJxS_rIA
https://youtu.be/PvLb-K-TYGk
https://youtu.be/AeUa_cdaC6w
https://video.salisbury.edu/mediaserver/View.aspx?i=16763
https://video.salisbury.edu/mediaserver/View.aspx?i=16746
https://youtu.be/gLi4LiUopwY
https://www.youtube.com/watch?v=G3vXHrY5Xi0
https://youtu.be/MVeFjRdSH3c
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Co-teaching Strategies 
 

Graze & Tag- the lead teacher role shifts between co-teachers during instruction.  While 
one co-teacher leads instruction the other grazes, assisting students and maintaining 

order.  
 

Think-alouds- co-teachers contribute alternative solutions and approaches during 
instruction offering students different ways to solve problems by “thinking out loud.” 

 
Demonstrative modeling – While one co-teacher provides instruction in the lead voice, 
the second co-teacher demonstrates skills and procedures for the benefit of learners. 

 
Cognitive apprenticeship modeling - One co-teacher assumes the role of a student and 

models appropriate learner behavior: sitting among learners, demonstrating on-task 
attentiveness, asking questions, making suggestions, and simulating information 
acquisition while the “lead teacher” conducts the class.  

 
Record & Edit- the lead teacher elicits responses from students during a brainstorming 

session while the co-teacher paraphrases and records responses on an overhead, a 
whiteboard, chalkboard, or poster – allowing the lead teacher to focus on the lesson’s 
instructional tempo and student engagement. 

 
Cooperative Learning- during any cooperative learning activity, co-teachers are involved 

in the planning, preparation, and monitoring aspects increasing the effectiveness and 
manageability of the activity.  
 

Conferencing – Co-teaching affords one co-teacher opportunities for small-group 
conferencing to support learners while the other co-teacher provides large-group 

instruction. 
 
Strategic Pull Out - As the lead teacher provides instruction the co-teacher may use an 

adjacent room, lab, or media center for small group instruction or to remove one or 
more learners for individual attention or behavior correction.  

 
One-on-One- While the lead teacher provides whole-group instruction, the co-teacher 
supports student learning through individually administered assessments, tutoring, book 

conferences, make-up work or enrichment.  
 

Parallel Teaching- Co-teachers conduct similar lessons simultaneously with smaller 
groups. Sometimes instruction may take place in the same classroom; at other times, a 
nearby teaching space may be utilized to minimize distractions. 

 
Literature Circles- Teachers assign roles to students in groups who then conduct book 

study discussions monitored by co-teachers. 
 

Stations- Co-teachers assemble, structure, monitor and assess student learning at 
multiple learning stations. 
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Learning Centers- Similar to stations but not requiring the rotation of all learners, 

centers are designed, equipped and monitored by co-teachers to facilitate individual and 
small group learning. 
 

Staged Arguments- Student attention is never higher than when learners believe that co-
teachers are embroiled in a verbal disagreement.  Careful scripting of “arguments” can 

be an effective way of presenting the pro’s and con’s of an issue. 
 
Games/Simulations - Co-teachers organize, monitor and manage games and simulations, 

especially activities that might prove too complex or unwieldy for one teacher alone. 
 

Tiered Instruction- used in conjunction with other strategies, co-teachers can meet the 
needs of different levels of students by appropriately combining and redistributing 

classes.  
 
Experiments – As with stations, centers, games and simulations, the active involvement 

of co-teachers facilitates the assembly, management, assessment and clean-up 
associated with lab and classroom experiments.  

 
Role Play- Co-teachers prepare in advance to assume roles that will enrich instruction 
such as story-telling, historical characterizations, debates, and problem-solving 

scenarios.  Alternatively, co-teachers may assign roles to learners for discussions, 
simulations or demonstrations that are managed more easily by co-teaching colleagues. 

 
Open Door Policy- Internship mentors sometimes find themselves hosting an intern and 
a methods candidate simultaneously.  The presence and active involvement of three 

collaborators improves the student-teacher ratio during instruction and serves to 
enhance the co-teaching skill set of the methods candidate. 

 
Proximity/Grazing – The mere physical presence of a co-teacher near a learner often has 
a positive effect on engagement and compliance with behavior expectations.  While one 

co-teacher is providing the lead voice in instruction, the other can “graze” the room to 
use proximity with potential management challenges and to offer quiet assistance and 

support as needed. 
 
Eavesdropping - When co-teachers engage in "teacher talk" that learners are subtly 

permitted to overhear, this strategy can enhance student attention and motivation.  
Learners are all ears when they listen in on teachers' stage whispered conversations 

such as "Do you think we should put this on the exam next week?"   
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UCI Multiple Subject Program Substitute Teaching Policy 
 

 

Student teaching assignments are defined as: partial and full teaching 
responsibilities under the supervision of a qualified teacher whom we call a 
Mentor Teacher or, upon the occasional absence of the Mentor Teacher, due 
to illness, emergency or other reason, the supervision of a substitute teacher 
approved and employed by the school district. 

 

 

During the fieldwork and student teaching assignment(s), candidates who 
hold a permit that would allow them to substitute teach in a local district may 
do so only under certain circumstances as defined by the Multiple Subject 
Program Policy. 

 

 

•Candidates may substitute teach during fall quarter as long as it does not conflict with 

UCI coursework, fieldwork or other program requirements. 

• In winter and spring quarters, candidates may substitute teach only for their mentor 

teacher and only for one day at a time. Substituting assignments that extend beyond one 

day must be approved by the site administrator and program coordinator. 

• Requests that candidates substitute must come from mentor teacher and/or a school site 

administrator. 

• Candidates may only serve as a substitute if they are in good standing in all course work 

and in their student teaching assignment. 

• Substitute teaching will not count as hours toward pre-student teaching fieldwork that 

occurs prior to the beginning of the student teaching assignments. 

 

 
*Note: Substitute teaching will not count as hours toward pre-student teaching 
fieldwork that occurs prior to the beginning of the student teaching assignments. 

 

 

Please view CTC leaflet at 
http://www.ctc.ca.gov/credentials/leaflets/cl505p.pdf for more information. 

 

 

The site administrator can inform you of specific district or school site policies. 
Not all districts allow student teachers to substitute and not all districts have 
open substitute lists. Contact individual school districts regarding application 
procedures. 

  

http://www.ctc.ca.gov/credentials/leaflets/cl505p.pdf


4
6 

46 
 

 

University of California, Irvine 

Parent Release Form for Videotaping During Instruction 
(To be completed either by the parents/legal guardians of minor students involved in this project, 

or by students more than 18 years of age who are involved in this project) 

Dear Parent(s)/Guardian(s)/Caregiver(s), 

As part of my work to earn my teaching credential at the University of California, Irvine, I am required to 

videotape some segments of my teaching in your daughter or son’s class with the support of my cooperating 

teacher. The purpose of the video is to analyze the impact of my teaching on student learning. I would therefore 

like permission for your son or daughter to be visible in the video.  I will use the videotape for my course work 

for UCI. Neither your child’s name nor the name of his or her school will be used in any reports or presentations 

of the video. Selected teacher candidates and teacher educators may also view the videos to assess my work or 

to improve our understanding of effective teaching, but it will not be posted in any public venue.  

 

Please use the form at the bottom of this letter to indicate whether or not you are willing to have your child 

appear in the video. Your decision about this matter will not affect his/her academic standing or grades and we 

foresee no risks to your child from participating in my video. 
 

Teacher Candidate Name Printed: ____________________________________ 

Cooperating Teacher Name Printed: __________________________________ 

Permission Slip 

Student Name: ________________________________ 

I am the parent/guardian/caregiver of the child named above.  I have read your letter requesting consent for 

my child to be in a videotape that is being recorded for your licensure, and agree to the following: 

(Please check the appropriate box below.) 

 I DO give permission to you to include my child’s image on videotape as he or she participates in a class 

conducted at ____________________ under the supervision of  ____________________ and/or to  

   (Name of School)                                    (Cooperating Teacher’s Name)                    

reproduce lesson materials that my child may produce as part of classroom activities. No names will appear 

on any materials submitted. 

 I DO NOT give permission to videotape my child or to reproduce materials that my child may produce as 

part of classroom activities. 

Signature of Parent or Guardian: _________________________________________________ Date: ____________ 
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University of California, Irvine 

Formulario de descargo del estudiante 
(para estar llenado o por los padres/guardianos de un estudiante menor de edad participando en este proyecto, 

o por los estudiantes mismos que tienen 18 años de edad o más que están participando en este proyeco) 

Queridos Padres/Guardianos/Personas Responsables, 

Parte de mi trabajo para ganar una credencial de maestría a la Universidad de California, Irvine, es un 
requísito de grabar en video unas partes de mi enseñanza de la clase de su hijo/a, con el apoyo de mi 
maestro/a cooperativo/a. Ni el nombre de su hijo/a ni el nombre de la escuela se usará en cualquier 
reportaje o presentación del video.  El proposito de este video es para analizar el impacto de mis 
enseñanzas sobre el aprendisaje de los estudiantos. Los videos se usarán por mí exclusivamente como 
parte de mis estudios a UCI, donde es posible que también se usarán por otros educadores como 
parte de la evaluación de mi trabajo.  Un formulario de permiso se ata aquí en que Uds. pueden 
indicar si están de acuerdo o no con la apariencia de su hijo/a en el video.  Su decisión en cuanto a la 
participación de su hijo/a no afectará en ninguna manera a su posición académica o a sus notas en la 
clase.  La Universidad requiere que les informemos que no prevemos ningún riesgo a su hijo/a 
resultando de su participación.  
 
 

Nombre del candidato en letra de molde:____________________________________ 

Nombre del maestro cooperativo en letra de molde:__________________________________      

 

Permiso 

Nombre del estudiante: ________________________________ 

Soy el padre/guardián/persona responsable del estudiante nombrado encima.  He recibido y leído su carta 

pidiendo consentimiento para que mi hijo/a esté en un video grabado por su licencia, y consiento a lo 

siguiente:  

(Favor de indicar la caja apropiadad abajo.)  

 DOY mi permiso que Uds. incluyan el imagen de mi hijo/a en un video como partícipe en la clase dada a 

___________________________________por_____________________________________ 

   (nombre  de la escuela)                                              (nombre del maestro cooperativo) 

      y/o que reproduzcan materiales que mi hijo/a produzca como parte de las actividades del aula.  Ningunos 

nombres aparecerán en cualquieras materiales entregadas por el maestro.  

 NO DOY mi permiso que graben en video a mi hijo/a o que reproduzcan materiales que mi hijo/a produzca 

como parte de las actividades del aula.. 

Firma del padre/guardián: _________________________________________________ Fecha: ____________ 
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California Teaching Performance Expectations (TPE) 
https://www.ctc.ca.gov/docs/default-source/educator-prep/standards/adopted-tpes-2016.pdf?sfvrsn=8cb2c410_0 

TPE 1: Engaging and Supporting All Students in Learning  Elements  

TPE 2: Creating and Maintaining Effective Environments for Student Learning   

TPE 3: Understanding and Organizing Subject Matter for Student Learning   Content Specific 

Pedagogy*   

TPE 4: Planning Instruction and Designing Learning Experiences for All Students   

TPE 5: Assessing Student Learning   

TPE 6: Developing as a Professional Educator   

 

Subject Matter Pedagogy  Developmentally Appropriate Practices  

Teaching English Learners  

Subject Specific Pedagogical Skills-Multiple Subject Teachers 
TPE 1: Engaging and Supporting All Students in Learning  Elements  
Elements Beginning teachers:  
1. Apply knowledge of students, including their prior experiences, interests, and socialemotional learning needs, as well as 
their funds of knowledge and cultural, language, and socioeconomic backgrounds, to engage them in learning.  
2. Maintain ongoing communication with students and families, including the use of technology to communicate with and 
support students and families, and to communicate achievement expectations and student progress.  
3. Connect subject matter to real-life contexts and provide active learning experiences to engage student interest, support 
student motivation, and allow students to extend their learning. 
 4. Use a variety of developmentally and ability-appropriate instructional strategies, resources, and assistive technology, 
including principles of Universal Design of Learning (UDL) and Multi-Tiered System of Supports (MTSS) to support access to 
the curriculum for a wide range of learners within the general education classroom and environment.  
5. Promote students' critical and creative thinking and analysis through activities that provide opportunities for inquiry, problem 
solving, responding to and framing meaningful questions, and reflection.  
6. Provide a supportive learning environment for students' first and/or second language acquisition by using research-based 
instructional approaches, including focused English Language Development, Specially Designed Academic Instruction in 
English (SDAIE), scaffolding across content areas, and structured English immersion, and demonstrate an understanding of 
the difference among students whose only instructional need is to acquire Standard English proficiency, students who may 
have an identified disability affecting their ability to acquire Standard English proficiency, and students who may have both a 
need to acquire Standard English proficiency and an identified disability.  
7. Provide students with opportunities to access the curriculum by incorporating the visual and performing arts, as appropriate 
to the content and context of learning.  
8. Monitor student learning and adjust instruction while teaching so that students continue to be actively engaged in learning. 

 
 

TPE 2: Creating and Maintaining Effective Environments for Student Learning   
Elements Beginning teachers:  
1. Promote students' social-emotional growth, development, and individual responsibility using positive interventions and 
supports, restorative justice, and conflict resolution practices to foster a caring community where each student is treated fairly 
and respectfully by adults and peers.  
2. Create learning environments (i.e., traditional, blended, and online) that promote productive student learning, encourage 
positive interactions among students, reflect diversity and multiple perspectives, and are culturally responsive.  
3. Establish, maintain, and monitor inclusive learning environments that are physically, mentally, intellectually, and 
emotionally healthy and safe to enable all students to learn, and recognize and appropriately address instances of intolerance 
and harassment among students, such as bullying, racism, and sexism.  
4. Know how to access resources to support students, including those who have experienced trauma, homelessness, foster 
care, incarceration, and/or are medically fragile.  
5. Maintain high expectations for learning with appropriate support for the full range of students in the classroom.  
6. Establish and maintain clear expectations for positive classroom behavior and for studentto-student and student-to-teacher 
interactions by communicating classroom routines, procedures, and norms to students and families. 

 

TPE 3: Understanding and Organizing Subject Matter for Student Learning   Content Specific Pedagogy*   

https://www.ctc.ca.gov/docs/default-source/educator-prep/standards/adopted-tpes-2016.pdf?sfvrsn=8cb2c410_0
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Elements Beginning teachers:  
1. Demonstrate knowledge of subject matter, including the adopted California State Standards and curriculum frameworks.  
2. Use knowledge about students and learning goals to organize the curriculum to facilitate student understanding of subject 
matter, and make accommodations and/or modifications as needed to promote student access to the curriculum.  
3. Plan, design, implement, and monitor instruction consistent with current subject-specific pedagogy in the content area(s) of 
instruction, and design and implement disciplinary and cross-disciplinary learning sequences, including integrating the visual 
and performing arts as applicable to the discipline.1  
4. Individually and through consultation and collaboration with other educators and members of the larger school community, 
plan for effective subject matter instruction and use multiple means of representing, expressing, and engaging students to 
demonstrate their knowledge. 5. Adapt subject matter curriculum, organization, and planning to support the acquisition and 
use of academic language within learning activities to promote the subject matter knowledge of all students, including the full 
range of English learners, Standard English learners, students with disabilities, and students with other learning needs in the 
least restrictive environment.  
6. Use and adapt resources, standards-aligned instructional materials, and a range of technology, including assistive 
technology, to facilitate students' equitable access to the curriculum.  
7. Model and develop digital literacy by using technology to engage students and support their learning, and promote digital 
citizenship, including respecting copyright law, understanding fair use guidelines and the use of Creative Commons license, 
and maintaining Internet security.  
8. Demonstrate knowledge of effective teaching strategies aligned with the internationally recognized educational technology 
standards. 

 

TPE 4: Planning Instruction and Designing Learning Experiences for All Students   
Elements Beginning teachers:  
1. Locate and apply information about students' current academic status, content- and standards-related learning needs and 
goals, assessment data, language proficiency status, and cultural background for both short-term and long-term instructional 
planning purposes.  
2. Understand and apply knowledge of the range and characteristics of typical and atypical child development from birth 
through adolescence to help inform instructional planning and learning experiences for all students. 
 3. Design and implement instruction and assessment that reflects the interconnectedness of academic content areas and 
related student skills development in literacy, mathematics, science, and other disciplines across the curriculum, as applicable 
to the subject area of instruction.  
4. Plan, design, implement and monitor instruction, making effective use of instructional time to maximize learning 
opportunities and provide access to the curriculum for all students by removing barriers and providing access through 
instructional strategies that include: • appropriate use of instructional technology, including assistive technology; • applying 
principles of UDL and MTSS; • use of developmentally, linguistically, and culturally appropriate learning activities, instructional 
materials, and resources for all students, including the full range of English learners; • appropriate modifications for students 
with disabilities in the general education classroom; • opportunities for students to support each other in learning; and • use of 
community resources and services as applicable.  
5. Promote student success by providing opportunities for students to understand and advocate for strategies that meet their 
individual learning needs and assist students with specific learning needs to successfully participate in transition plans (e.g., 
IEP, IFSP, ITP, and 504 plans.)  
6. Access resources for planning and instruction, including the expertise of community and school colleagues through in-
person or virtual collaboration, co-teaching, coaching, and/or networking.  
7. Plan instruction that promotes a range of communication strategies and activity modes between teacher and student and 
among students that encourage student participation in learning.  
8. Use digital tools and learning technologies across learning environments as appropriate to create new content and provide 
personalized and integrated technology-rich lessons to engage students in learning, promote digital literacy, and offer 
students multiple means to demonstrate their learning. 

 

TPE 5: Assessing Student Learning   
Elements Beginning teachers:  
1. Apply knowledge of the purposes, characteristics, and appropriate uses of different types of assessments (e.g., diagnostic, 
informal, formal, progress-monitoring, formative, summative, and performance) to design and administer classroom 
assessments, including use of scoring rubrics. 
2. Collect and analyze assessment data from multiple measures and sources to plan and modify instruction and document 
students' learning over time.  
3. Involve all students in self-assessment and reflection on their learning goals and progress and provide students with 
opportunities to revise or reframe their work based on assessment feedback. 
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4. Use technology as appropriate to support assessment administration, conduct data analysis, and communicate learning 
outcomes to students and families.  
5. Use assessment information in a timely manner to assist students and families in understanding student progress in 
meeting learning goals. 
6. Work with specialists to interpret assessment results from formative and summative assessments to distinguish between 
students whose first language is English, English learners, Standard English learners, and students with language or other 
disabilities.  
7. Interpret English learners' assessment data to identify their level of academic proficiency in English as well as in their 
primary language, as applicable, and use this information in planning instruction.  
8. Use assessment data, including information from students' IEP, IFSP, ITP, and 504 plans, to establish learning goals and 
to plan, differentiate, make accommodations and/or modify instruction. 

 

TPE 6: Developing as a Professional Educator   
Elements Beginning teachers:  
1. Reflect on their own teaching practice and level of subject matter and pedagogical knowledge to plan and 
implement instruction that can improve student learning.  
2. Recognize their own values and implicit and explicit biases, the ways in which these values and implicit and 
explicit biases may positively and negatively affect teaching and learning, and work to mitigate any negative 
impact on the teaching and learning of students. They exhibit positive dispositions of caring, support, acceptance, 
and fairness toward all students and families, as well as toward their colleagues.  
3. Establish professional learning goals and make progress to improve their practice by routinely engaging in 
communication and inquiry with colleagues.  
4. Demonstrate how and when to involve other adults and to communicate effectively with peers and colleagues, 
families, and members of the larger school community to support teacher and student learning.  
5. Demonstrate professional responsibility for all aspects of student learning and classroom management, 
including responsibility for the learning outcomes of all students, along with appropriate concerns and policies 
regarding the privacy, health, and safety of students and families. Beginning teachers conduct themselves with 
integrity and model ethical conduct for themselves and others.  
6. Understand and enact professional roles and responsibilities as mandated reporters and comply with all laws 
concerning professional responsibilities, professional conduct, and moral fitness, including the responsible use of 
social media and other digital platforms and tools.  
7. Critically analyze how the context, structure, and history of public education in California affects and influences 
state, district, and school governance as well as state and local education finance. 
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Additional Dates 
 

UCI Professional Development: Dominic Smith: SEL in the classroom 

Wednesday, February 26th 8:30-3:00, excused from student teaching for one day 

 

Additional edTPA Workshop Days  

Brown Bag Workshops every Friday at noon 

 

Teacher Job Fair 

Tuesday, March 26th, excused from student teaching for one day 

 

Very Special Arts, Work on art projects with students  

Saturday in spring – date TBA 

 

Commencement 

Sunday, June 14th at 8:30 a.m.  (Tickets will be available in spring quarter) 

 

Capstone Conference 

Friday, July 24th from 8:00 am-5:00 pm (timeslot will be assigned) 

Share your research findings and hear other student presentations. 

 

edTPA and Literacy Task Due Dates 

Due Thursday, March 26, 2020. 

Even More Additional Dates TBD 


