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BACKGROUND
▪ Racism is deeply entrenched in American life and institutions, 

including educational systems (Ladson-Billings & Tate, 2006). 

▪ Consequences from structural racism results in systemic 
educational inequity in achievement, discipline, teacher 
performance expectations, tracking, and special education 
referrals (Crutchfield, Phillippo, & Frey 2020). 

▪ Prior studies have shown that enacting culturally responsive 
pedagogical practices contributes to positive academic and 
nonacademic outcomes for diverse students (Aronson & Laughter, 2016).

▪ Anti-racist, racial justice, and culturally responsive trainings 
are needed to set the stage for educators to do this work (Gay, 2013; 
Ladson-Billings, 1995).

▪ However, more research on the implementation, effectiveness, 
and sustainability of these programs is needed. 

RQ1. How can a racial justice program change teacher mindsets 
and beliefs about the intersection of race and education? 

RQ2. How do these changes influence behavior and/or practice? 
What factors play a role in either promoting or preventing these 
changes?

RESEARCH QUESTIONS

ANALYSES

Westbridge Elementary
(Located in New York) N Asian/Mixed Latinx Black White

Student Demographics 469 16% 77% 0.5% 6.0%
Staff Demographics

(Principle-Reported) ~56 8-10% 32-35% >10% 30%

Stage 1
One-day 
Training

(Nov 2018)

Stage 2
Racial Equity 
Assessment
(Fall 2018)

Stage 3
Equity Action 

Plan
(Spring 2019)

DATA SOURCES & PARTICIPANTS

METHODS
▪ This study utilized a qualitative case study to understand 

the outcomes of a racial justice program and the mechanisms 
underlying any changes (Creswell & Poth, 2016).

DATA COLLECTION SITE & DEMOGRAPHICS

RACIAL JUSTICE IN SCHOOLS PILOT PROGRAM
With support, Westbridge formed a Racial Equity Committee 
(REC) and went through the program’s three stages. 

▪ Data Sources
▪ 6 Interviews  
▪ 2 Focus 

Groups  
▪ 1 Observation 

of Assessment 
Results  

▪ Documents

Fall 2018 Winter 2019 Spring 2019

Fall Principal
[White Woman]

Non-REC Teacher
[White Woman]

Spring Principal
[White Woman]

Focus Group with 
REC Members 

[8 Members; Mixed Races]

Focus Group with 
Non-REC 
Teachers

[2 White Women]

REC Member 
[White Woman]

Team Leader from 
Program

[Dominican-African American]

Observation Notes 
from Racial Equity 

Assessment

Team Leader from 
Program

[Dominican-African 
American]

▪ All interviews and focus groups were transcribed 
verbatim and secondary coding analyses were 
conducted to answer the relevant research 
questions.

▪ In-depth analytic memos were created for every 
data source and utilized to deepen the analysis.

FINDINGS

TENSIONS

DISCUSSION & IMPLICATIONS
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Changes – changes in mindset, behavior, practice, or policy
Goals – how the school aims to change the racial climate
Resistance – manifested in outright rejection, 

colorblindness, disengagement, etc.

Sustainability – capacity/means to sustain racial justice work 

Sample Codes

SUMMARY OF FINDINGS

• Educators experienced changes in their beliefs/mindsets as a 
result of the racial justice training; further, they established 
equity goals and changed some school practices.

• Multiple barriers and underlying tensions stalled progress and 
prevented whole school reform.

• Barriers ranged from acts of White resistance to lacking 
structures and systems to sustain the work (e.g., defining roles 
& broadening engagement).

• Larger underlying tensions appeared throughout the year that 
compounded barriers, disrupting the potential of realizing the 
school’s racial-equity goals. 

IMPLICATIONS

▪ Racial justice programs can influence educators’ mindsets, 
behaviors, and schoolwide practices, but require time.

▪ Thus, state and local systems of education implementing anti-
bias education should consider more sustained programming 
in addition to one-time trainings or PD (Escayg, 2018). 

▪ To improve the efficacy and sustainability of these programs, 
school structures and systems should be established. These 
might include assigning specific roles and responsibilities 
across staff members  and using assessment tools to promote 
collective commitments) (Desimone, Wolford,  & Hill, 2016).
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Westbridge Pre-Program Racialized Context

Gentrification White Supremacy Racialized 
Incidents

Uneven 
Participation

My students just don't know how to 
deal with the difference…Maybe if the 
school overall had an idea of how to 

deal with it, we could do the work 
together as opposed to putting out 

fires. —REC Member 

There’s internalized inferiority when it 
comes to the folks of color in the space 

there. There’s also internalized 
superiority when it comes to the white 

folks in the space. –Team Leader

I’m seeing a language and SES 
breakdown between the dual 
classes and the monolingual, 

almost more than the racial ones.
-Non-REC Teacher

We had some initial pockets of the 
staff pursuing further training and 
professional development around 

racial equity work…We just wanted to 
get that much more full scale, going 

across the school. –Fall Principal

…which students am I praising more, which students am I reprimanding more often? What does that say about me and my biases in the 
classroom…I'm trying to think more consciously…I think that's done wonders for kids who I didn't have as good a 

relationship with. —REC Focus Group

I've been thinking about how I am—not necessarily at work, 
but in the world—and being like, "Okay, how does my 

whiteness affect this?" That's been more present for me 
now. –REC Member

▪ Integrate culturally responsive curriculum
▪ Further develop racial identity work/awareness
▪ Increase family engagement & representation

Development of Racial Equity Goals
▪ Commitment to engage in equity work 
▪ Confidence in talking about race
▪ Critically reflective on racial identity

Changes in Beliefs/Mindsets

RQ2. How do these changes influence practice? What factors 
promoted or prevented these changes?

Changes in Practice
▪ Application of racial lens to classroom interactions 

▪ Surface-level curricular changes 
▪ Addition of racial-equity question to interview protocol 

Barriers

▪ Logistics: establishing roles & expectations
▪ White resistance 
▪ Different degrees of engagement  

Honestly, there's a big divide 
between the REC and the work 
we're doing and the rest of the 

school. –REC Member 

Let's talk about parent engagement, 
and it was kind of like, "Well, I'm 

upset because what does it 
have to do that I'm white?" and 
like, "This doesn't even make sense. 
How could you see this as a valid 

survey?” —Team Leader

Long-Term Process vs. 
Short-Term Actions  

Belief in the Goals vs.
Distrust in the Process 

Do we think that these are strategies that will be effective? "Yes, but still, the 
surveys suck.” —Team Leader

“I don't feel that I am trained or have enough experience in facilitating this type 
of work.” —REC Member 

“What can I do in my classroom with my students right now?” —Fall Principal

Eagerness for immediate practices vs. 
collecting data to inform actions.

Concerns about survey validity and 
representation interrupted progress

Support vs.
Autonomy

Supporting the school, but having them 
own their racial justice work 

This work would not be possible without the efforts of the Center for 
Race and Justice in Education, the Research Alliance for NYC 

Schools, and Westbridge Elementary. 

RQ1. How can a racial justice program change beliefs/mindsets? 

▪ Analyses were grounded in Critical Race Theory, Critical Whiteness Studies, and the development of racialized 
identities. 


